So, you're going to a PPT.....

The IEP Guide

Presented to you through the collaborative effort of the
following individuals:

David Arney ~ Department of Developmental Services
John M. Flanders, Attorney at Law

Roger Frant ~ State Department of Education

Stacy Hultgren ~Kennedy Center Autism Program

Gail Mangs ~ State Department of Education

Angela Spino ~ Council on Developmental Disabilities
Nancy L. Taylor ~ Department of Developmental Services
Ann Tetreault ~ Department of Developmental Services
Mona Tremblay ~Parent/ CT Family Support Network

Transition page revised August 10, 2009 by:
Pat Anderson ~ State Department of Education
Mary Stark ~ Department of Developmental Services

....don’t leave home without reading this.
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The intent of this document is to assist you, as family members, in developing close
collaborative working relationships with your Local Educational Agency (LEA),
classroom teachers, and school system.

The first step is to know that you are your child’s best advocate until he/she is ready to
self-advocate. You need to have a clear understanding of your rights, and those of your
sons and daughters, and how to effectively communicate your dreams and desires for
your child to develop to his or her fullest potential.

The enclosed information is a guide to assist you in navigating through the educational
system. It is in no way a complete packet. The intent is to simplify, in an organized

manner, what is necessary for you to be successful.

Remember — we are all equal team members.
So...please use this guide to assist you in moving toward positive outcomes.
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“The Planning and
Placement Team
(PPT)” must include:
the parents/
guardians, regular ed.
teacher, special ed.
teacher or provider,
someone to
interpret evaluation
results, an
administrator, the
student (if
appropriate),
anyone with expertise
on the child invited by
either the parents or
the school.

34 C.F.R. §300.321(a)

Upon determining the
“Primary Disability”,
the Team will select
the disability category
which
is most indicative of
the student’s primary
disability.

Student, DOB: District: Meting Date:
Las2 Mame, First Name mmdyRyy mmisdiy
PLANNING AND PLACEMENT TEAM (PPT) COVER PAGE
Cument Enalled Schoal: = Apa: Currant Grads: H.S. Credits: Gender. [l Female [] Mae
Home Schook [ 'Yes [ No Specly: “Home School” is the neighborhood school the student would attend if not disabled. Fﬂrmm [] Whate [ Hespankc:
School Mext Year  Home Schoal: [JYes[ Mo Speciy: W your school district does nal have fis own high schoal, is the student atlending histhar designaded high
: . = E— [0 Ma

o Case Manager. “Case Manager” refers to the school district staff person )
Stucant Address”; coordinating the PPT and services, however, not all [] Other: {specity)
ParentiGuardian {Name): school districts use a Case Manager system. If you have ] Other: (specify)

; ; any questions regarding your child’s IEP, the contact o Proni:
Parent/Guardian (Addrass):.  [] Same individual will be listed on the PPT meeting notice. [ PRI idmie Fone:
Sumogate | Msc. Phone
(Meme and Address): Mot Riacent Eval. Date: ~ Newt Resvaustion Dale:

mmddiyyyy mimda Yy

Rexsan bor Meeting® ] Revisw Referal 1 Flan EvaliFeenl [ Ruviow Evaiifseval [ Detenmine Elgibity [ Devatop IEP

[] Rewiew o Revisa IEP [ Sandued Anvus Review ] Transition Planing [ Manfestation Determirgion [ ] O [speciy)

An “Administrator/
Designee” must be in
attendance for all PPT
meetings. This
individual must have
knowledge of Sp. Ed.
Law and have the
authority to secure any
necessary resources,
including personnel
and funding.

Next Evaluation Date”
often refers to
“Triennial Testing”.
Every three years the
PPT must decide if the
student needs a
reevaluation to
provide updated
recommendations for
the IEP development.
A reevaluation may
occur sooner if
conditions warrant, or
if the parent or
Student’s teacher
requests it.

] Awssism [C] Emational Disturhance [ Multiphs Disabiifies [ Bpeech or Language Impaired [ Cther Health Impainmend
Disabdliy: [ Deaf - Bindness [0 Hearirg mpairmanl [ Oritopadic Impakment [ Traumatic Brain Injury ] OHI = ADCUADHD
[ Develcpmentsl Delay {ages 35 cedy)  [] Inteliectual Disskiliy ] Specific Leaming Disabiiies ] Visual imparment [ To be determined
The next projected PPT meeting date is:
= Eligible as & student in need of Special Education (The child is avaluated as having 4 disability, and needs special educaion and relaled senvices) Oves [Mo
* |5 this an amendment b a curent IEF? CYes [ONe
If was, what is the date of the [EP baing amended ¥
s Amendmants attached [ Yes [ Ne
List of “Team Members Present” is simply an acknowledgement
Team Member Present {required) of those present, not an indicator of approval.
AdminDesignea: Spec. Edus. Teacher —
ParenkiGuardian:

- Parents/guardians and school district personnel may agree in writing to excuse a required

member of the PPT, where the excused team member's area of curriculum or related service — fency:
will be discussed at the meeting. The excused team member will be responsible to submit r- (spacily)

—| written input into the development of the IEP to the parent/guardian and the team prior to the

Shucent; meeting. Parents/guardians do not have to enter into such an agreement if they don't agree to ~ |Ihef: {specily)

Student's Reg. Ed. Té excuse the team member, the team member will then be expected to attend the meeting. ther: {specify)

Parant/Guardan:
sumogate Parent:

When amending or
making changes to an
IEP without a PPT, an
amendment agreement
must be in writing and
signed by both
parent/guardian and
school district
representative.
(Consent form ED634,
may be used). Any
member of the PPT
may ask to have
amendments added to
the IEP. However,
parents may withhold
consent and require a
PPT.

' Addvess of studenfs primary residence. ¢ May choose mare than one
EX3 620, Jurirmry 206G 1




Student: DoB: . District: Meeting Date:
Lasst Hame. First Kame — mmiddiyyy

LIST OF PPT RECOMMEMNDATIONS

The “List of PPT Recommendations” should list all modifications and services included in the IEP.

PLANMING AND PLACEMENT TEAM MEETING SUMMARY (OPFTIONAL)

The “PPT Meeting Summary” is a brief description of discussions within the team meeting.

Such a summary is not mandated by the Federal Regulations, however if provided, the

school must ensure its accuracy. If parents feel that the summary is incorrect, they may

request, in writing, a correction. The school must respond to this request in writing, and the
parents have the right to appeal any reply that they feel results in an inaccurate record.

EDVED0, Tanmary 200K




Prior Written Notice is
to provide written
communication to the
parent/guardian of the
action(s) that has been
proposed or refused by
the PPT 5 school days
prior to implementing
the actions.

Implementation” date
should match with the

“Start Date” of services
on the grid on page 11.
An IEP must be in effect
on the first day of
school.

If the Team identifies
any “Actions Refused”,
the Team then needs to

indicate the “Reasons

for the Refused
Actions”, and the
evaluation procedures,
assessment, records, or
reports used as a basis
for the refusal.

The Team also needs to
indicate “Other options
that were considered
and rejected in favor of
the proposed actions
and Rationale for
rejecting other
options.”

Student; Do&: District: Meeting Date: o
Last Mame First Rame mmlddbyyy MY
PRIOR WRITTEN NOTICE
Diate These
3 Evaluation procedure, assessment, records, of reports used as a basis | actions will be
Actions Proposed Reasons for proposed actions for the actions I'“ " | implemented |
] Educatonal pedformance suppots [Minimuem frva
propocad actons [] Acrievement [ rdatior - sehool days
[ Evakumion resuis suppofi propased actions | ] adaniive [ Paport Cards Frnmrﬂu p_mt
[ Pranvious P gaals and cbiecives have [ Classrocen s mﬂ
boan safsfackinly achieed Obgervalion [l Review of Records m""m[s'k
(] Saudent nias mel Esit Criteria [ Cogritive [ Sescial Emoional Bahavicr
[ - [} Communication [ Teacher Repons
[ Coiver
[ Developmenal (specky and dated)
O Heatin®edical
Actions Refused Reasons for Refused actions Evaluation procedure, assessment, records, of reports used as a basis for the refusal
[[] Educaiional performance supports rebessl [ Achievamant [ Matar
] Prenvious EF poak and objecivas have [l Classroom
hesan safislachony achieved Cibsarvation [[] Revew of Records
[ Shaderd s ot Eil Criteria [ Cogriive [ Social emafiorsal Bhavice
[0 Doty [ Comenunication [[] Tescher Repons
[ Developmental ] Ciihar (spacity ard dated)
[ Heamdadical
__mmﬁmf ﬂfﬁlﬂ'ﬂl_“ Rafionale for rejecting other options | Other factors thaf are relevant to this action Exit Information
[ Ciplicre: wesdd ral prowice student wih an | [] There are o omer faciors tat ane relevard o fhe
[ FuiHtima placement i gereral educalion wilh Fpprnprial pragram in the least resirictue PPT decision [ Date of exi from
Supeernary 2is and sVDES, ermimnment ] Informatoriennoems shared by the panents Specisl Education
[ o aifter opficns wene exnsidered and regEcted. D::““Ef.: i [ Infermaficrirelerences shared by the studant | [ Rufuming o general education
[ Dther aptices considered and I O Other: I:Iﬁmmﬁ:urﬂﬂgingl
r'n{pd:i in faver of thie sction: bspecify) Spocial Education:

All actions, both those
proposed or refused, at
the PPT should be listed

here. All actions or
requests, both those
proposed or refused, must
be supported by a reason.
If the parent feels that the
reason given for
proposing or refusing
actions is incorrect or
misleading, they have the
right to request in writing
that the IEP be amended.

: Underl'ﬂpwﬁmd;;uguards ol IDEA, a ooy of the Procedursl ﬁﬂmiﬁwmmmwnmhﬂmﬂacﬁhwﬁaﬁaﬂﬂlﬂrﬂwm timea jpar yuar, excepl thal a
gopy ako shall ke given o the parerds: 1) upon indial meferral or parestal request for evalugbon, 2} upon the first conurrence of the filng of a complaint undar Sechon §15[E)6L 3] upen request by & parent, and 4) wpon &
changa of placement resulting from & disciplnary action, & copy ol Procedural Sateysrnds in Special

Education which expisns ihess pretections [ was made available previousty this scheal year
7] s enclosed with this documsnt A copy of Procedursl Salequards in Special

[dte) Edupaton is svailalie an school dainct website : hip/vww [Delobe if nol svailable on line]. Hyou
nesd agststance in underssanding Ihe provisions of IDEA, please contsct your chils's princpal, the deticls specal education dirsctor af the CT's federaly designated Parant Training and Information Center {CPAC &l 800-

445.2727), For @ copy of "A Pamnl's Guide 1o Speceal Educaton in CT° and ofvar resources confact SERC {RO0-542-H678) o go b s sinie o sl ilepsisgenial inger. Wi

EIdE20, hmy H00
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The statements written
in the “Area’” column
should clearly describe
where the student
currently performs,
given his/her peer-level
expectations, within the
general curriculum and
non-academic areas.
(See page 5)

DOE:

Las! Hams, First Kame

Disdrict;

Meeting Date:

menfddhpryy

PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE
{The following information was derived from: report data, documentation from classroom performance, parent'student reports, curriculum based and
standardized assessments, observations, including CMT and CAPT results and student samples).

Parent and Student
 input and concerns
Parent and Student Input and Concerns” is information from the Parent/Guardian, and when possible the student,
to be considered as part of the student’s IEP. Any statements of concerns/success or evaluations presented at the
PPT by the parents/guardians or student must be considered by the team and included in the file.
Impact of student's disabiity an Fvoivemeant
hrea Strangths ConcemsMeeds and progress in the general education
(i fly describe cumeni peroemance] [include deia as appropriate) {regjuining speciaized instruction) curmculum or appropriate preschool activies.
#cademic/Cognitive
Language Arts: | ]
O Age Appropriate “Strengths” may Concerns/Needs” Information within this
| include relatively [~ e—— detailed in this column will describe |
— strong areas for the |— column should result how —
_| student; a strength | | in corresponding the student’s L
when compared to | goals and objectives. disability specifically
| peers, or particular (See page 7 of the impacts her/his
AcademiciCognitive: = motivational or — | State Department of | involvement/participat
Math: interest areas. Education “IEP ion and progress in -
0O Age Approgriate | Statements about the |~ ] Manual” and school activities. It
— student’s strengths |~ — Forms”.) may help to thinkin [
] can support — | terms of “if-then” |—
] instructional | _ | statements. (i.e, If | __
decisions related to there is a concern,
| motivation, learning [ then what is the impact
Ciar Rl styles, and learning [~ on the student’s —
Nonacademic Areas: preferences. participation and
O Age Apprapeiale = — ~ | progress in that area?) [

EL 430, Jasuany B
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“Other” applies to all
other assessments
strengths,
concerns/needs, and
impacts that do not
neatly fit into a specific
area. For example;
Generalized
psychological data (e.g.
WISC, etc.)

Lkl Ram, Firsl Hama

Area
{briefty describe n_lmen'r perfomance]

Doa&:
mmiddhyyey

Strengths
{include data as aporopriate)

D'Ihil;l'

PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMAMNCE

Concemzfleads

Meeting Date:

mmidaryyy

Impact of shudent’s disability on ineohement
and pragress in the ganeral education
cumicidum gr appropeiste praschool activities.

iraiuinng specialized nstructian)

Behavioral/Social/Emotional:

O Aga Appropriale

| Communication:

O Age Apprapeiate

VocationalTransition:

[7 Age Appropriate

Health and Development
including Visien And Hearing:

See notations on page 4 for these four columns.

O Age Approprials

Fine and Gross Maotor:

1 Age Apgropiste

Activities of Daily Living:

[ Age Appropriste

1 Age Approprate

The remaining pages
of the IEP should be
directly aligned with
the performance
information found on
pages 4 and 5.

13 620, Jamuary His
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Transition goals and
objectives are
integrated into the IEP
following a student’s
15th birthday, or
earlier if determined
appropriate by the
PPT, and annually
thereafter. Such
transition planning
may take place earlier
if deemed appropriate
by the PPT.

Post-School Outcome
Goal Statement
PSOGS): must be a
measurable statement
that refers to those
goals that a student
hopes to achieve after
leaving secondary
school. The P-SOG do
not include the process
to achieve the goal...
ex .John will explore a
4 year college.
Explore is a process
and is not measurable.
A good goal would
be...John will attend a
competitive 4 year
college after he
graduates from high
school.

The IEP must have at
least 2 PSOGSs and
related annual goals
in the area of
transition: One goal
for post secondary
education or training
and one goal that
relates to employment.

Student: DOB:

mm/ddlyyyy
TRANSITION PLANNING

District: Meeting Date:

Last Name, First N ..
astRame, First Rame Each student must have transition goals, page 7

of the IEP, to be in effect when the child turns 16.

1. [] Not Applicable: Student has not reached the age of 15 and transition planning is not required or appropriate at this time.

] This is either the first IEP to be in effect when the student turns 16 (or younger if appropriate and transition planning is_needed) ar tha student is 16 ar nlder and transitinn nlanning
is required. As appropriate, the student must be invited to all

2. Student Preferences/Interests — document the following: PPT meetings involving transition planning and

a) Was the student invited to attend her/his Planning and Placement Team (PPT) meeting? [ IYes [ INo encouraged to actively participate.
b) Did the student attend? [1Yes [INo
c) How were the student's preferencesfinterests, as they relate to planning for transition services, determined?
[] Personal Interviews [ _]Comments at Meeting  [_]Functional Vocational Evaluations [1Agea EEE— + low L

This section is included to ensure the students’ interests,
preferences & strengths are assessed on an on-going basis. Results
are used to develop & identify appropriate measurable IEP goals
and objectives. Results of these assessments should be reported on

Present Levels of Performance , page 5. »

d) Summarize student preferences/interests as they relate to planning for transition services:

3. Age Appropriate Transition Assessment(s) performed: (Specify assessment(s) and dates administered) __ |

4. Agency Participation:
a) Were any outside agencies invited to attend the PPT meeting? ] Yes with written consent [] No (If Noj**-== - ettt
b) If yes, did the agency’s representative attend? [JYes []No Inviting outside agencies insures that transition planning is
’ ' comprehensive and well coordinated, but cannot occur without consent of
c) Has any participating agency agreed to provide or pay for services/linkages? [ Yes []No (If Yes, specify) the family/guardian or the student, if 18 over and own legal guardian.
5. Post-School Outcome Goal Statement(s) and Transition Services recommended in this IEP

Tl =W W] 1

a) Post-School Outcome Goal Statement - Postsecondary Education or Training:

Ladad in thin ICD
For each Post-School Outcome Goal, there
should be an annual goal(s) and objectives
included in the IEP that will help the student
make progress towards the PSOGSs.

[] Annual goal(s) and related objectives regarding Postsecondary Education or Training have been developed and arer
b) Post-School Outcome Goal Statement — Employment:

[]  Annual goal(s) and related objectives regarding Employment have been developed and are included in this IEP

c) Post-School Outcome Goal Statement - Independent Living Skills (if appropriate):

Transition services
are based on
personal preferences,
interests, and needs
that may be
considered by the
student in planning
the transition
outcomes.

The “Summary of
Performance” (SOP)

provides the student
a summary regarding
their academic
achievement and
functional
performance. It will
also include
recommendations on
how to assist the
student to achieve
post-secondary
goals. The SOP must
be completed during
the final year of the
student’s high school
education.

[] Annual goals and related objectives regarding Independent Living have been developed and are included in this IER{may include Community Pa

Wh jate, a student s
6. Please select ONLY one: en appropriate, a student’s

program should include both
school-based and community-
based activities.

] The course of study needed to assist the child in reaching the transition goals and related objectives will incluge (including general education activities):

[] Student has completed academic requirements; no academic course of study is required — student’s includes only transition goals and services.
7. At least one year prior to reaching the age of 18, the student must be informed of her/his rights under IDEA which will transfer at age 18.

] NA (Student will not be 17 within one year) ~ [_] The student has been informed of her/his rights dnder IDEA which will transfer at age 18 ] No IDEA rights will transfer

8. For a child whose eligibility under special education will terminate the following year due to graduation with a regular education diploma or due to exceeding the age of eligibility,
the Summary of Performance will be completed on or hefore: (specify date)

Parents please note: Rights afforded to parents under the Individuals with Disabilities Education Act (IDEA) transfer to students at the age of 18, unless legal guardianship has been obtained.

ED 620, Revised February 2009a INDIVIDUALIZED EDUCATION PROGRAM 6

IDEA requires that
at least one year
prior to reaching age
18 the student must
be informed of
his/her rights, those
under IDEA that will
transfer to him/her at
age 18.




Student: D0E: District: Meating Date:

Lest Name, Firs! Hame mmiddyyyy iy
“Measurable Annual [ JacademiciCagnilive || SorialiBahavioral mmancation [ ]GrossiFine Motar [CEmploymentFost Secondary Education™ | Entar Dates for Evaluating and
Goals” and “Short | [C1Self Help [ Cemmenunity Partic, Independant Living™" [ Healh Cloiker: {:ﬁﬁm’ = | MM“’F_“‘W
udent i . Page 8 Tramsilion Planréing must be completed if this box s chec — i
Obiective]:ve/rBanchmark = = E——— - As noted, if this box is i g
” checked, page 6 must be ]
s_d'shm;ld rel}clzte Measurable Anmual Goal® {Linked to Present Levels of Pedformancel® completed and corresponding . Drzcitzjlzthaot;olz Z];
inf lref.ty o the ded “Measurable Annual Goals” estimate expected outcomes for the student within the academic | — transition goals and mREPEMI;_}EE'r} lc) Zefrl understood
wjormation recorae vear. These may be measured in terms of achievement of short-term objectives, see below. | obiectives develoved. - i
on Page 4 or 5 under = B | 1 by both
concerns/needs Pev— m— Sp——— - Parent/Guardians
(requiring specialized Short Tm Objectives/Benchmarks (Linked lo #chieving progress Ao Gowl and professionals.
instruction). They Objective 81 _
should align with the Evad, Procedure: Report Prograss Below [Lse Repording :'Cﬂf]
grade-level general o Pest, Criteria: | g !
education curriculum (%, Trials, etc.} 2 & £ ¥

standards, as well as
relevant non-academic

Objective #2
needs/concerns. Short-Term Objectives/Benchmarks” describe _ Eval, Procdure: ) Fispart Frogress Bekow (L Reparing Key)
measurable intermediate outcomes. Purf. Criteria: [ i 3 i S
{%, Trials, atc.) E i T i
Objective #3
E::‘ :I Ii" " I_l'“: =7 ,REM E ?“ Eab-ll{tjs!n Reg “[ﬂ:{m Mastery of goals and
' | S — . : . L objectives is defined by
(%, Trialy, etc.) . _— these three elements.
“Evaluation 1t is important that
Procedures” must Evaluation Procedures Performance Criteria goals and objectives be
provide objective 1. CrignonRelerencedGomclan Based Aszesemanl 7, BehivorPeromance Raing Grake A, Pareant of Change F. Duration specific, measurable
means of 2. Pre and Post Standardized Assessment B, CMTICAPT B. Manihs Grgs 2 Sucrscohl Crenelotion af Taskibefeit and, to the extent
measurement. 3 Pre and Pest Base Ling Data 8, Work Samples, Job Perermance or Froduces o Stardad 5| Performance Criteria” determines how the team appropriate, relate to
“Teacher 40 Teste A0, Achwwement of Objeciives (Nofe: use win gostonly) | D Passng G will know the student has reached his/her goal. the student’s
observation” is achievement in the
Othar {specih EE PR = .
subjective, thus not an f Stutent Cl-atbid ! b } general education
objective source o, B. ProciErperimentPorfolio 12, Other {epacily) curriculum and non-
) f
evaluation. Progress Reporting Mey: (rdiciing extent bo which progress is suffickent ko achieve goal by the end of the year] M = Maslerad § = Safigfactory Frogress - Lisy f achisve goal academic areas.
LU=Linsatisfactory Progress — Unlikaly fo schieve godl N = No Prograss = Will rt achieve goal NI = Not Infroduced O = Other: [specify]

’ Relaied 10 mesting e shidents neads thal resull ¥om the Indhiduals dsabiily, 10 enable he student 1 be Fvohved m and maks progress n e ganeral cumcdum; and bo meet each of the
shudants ather educationsl neads that result fram the stedenl's disatilty. )

= s recommendid thal, at & minimum, & geal and refated chjgcives be developed for the anaa of EmpioymentPos] Sscondary Education  ransiion sefices BTE BdrBssa

= ol Flracsiion seivices ane sddressed, Transition Planning, Page & {Ihem S and &) must be comphded

EL} 620, Ravisary: TR INIVEDUALIZED EDLHCATHON PROGHAM 7



“Accommodations” are
changes to the instruction
(such as materials,
content, enhancements
and tasks) that address
how the student will
learn. Accommodations
may include
supplementary aids such
as. assistive technology
devices and support
services.

This should be done
before modifications are
made to the curriculum.

Student; DB
Lag! Mase, First Nawa

- Digtrict: o

—

Meeting Date:

Program Accommodatians and Modifications - INCLUDING NONACADEMIC AND EXTRACURRICULAR ACTIVITIESICOLLABORATION/SUPPORT FOR SCHOOL PERSONNEL

“Modifications” are
changes to the content
or delivery, which will
affect what the student

will learns.
Modifications include
curricular changes in
the content standards or
the performance
expectations.

" Instructional Strategies:

Accommodations and Modifications to be provided to enable the child: Sites/Activities Where
—  To advance appropristely toward stisining hisiher annual goals, Required and Duration
—  Tobe involved in and make progress in the general education cumiculuny,
- To parficipata in exfracurnicular and oiher non-academss ectiities, and
—  Tobe educated and participate with alber chiidren with and withaus disabilifies.
Accommodations may include Assistive Technology Devices and Services
Materials/Books/Equipment:
— When
| | completing this | _|
Teste/Quizzes!dssessments: section, the team
must indicate the
| | site/activities | |
R Parent/Guardians and other PPT members may refer to and duration.
page 16 of the IEP manual for frequently used options. The most .
‘ ‘ common error is
= a failure to |—
Frgmnteation: indicate the
duration of
recommended | |
Environment: | accommodations
/ modifications.
Simply writing
Bahaiord Fiavenions —  “All classes” in [
and Support: this space is not

sufficient. The
correct entry
would be, in its
simplest form,
“All classes, all

2

year.

Program
accommodations and
modifications must be

specific and appropriate
to meet the needs of the
student as  defined in
the IEP.

Male: When specifylag r for persann To Implameat this (P, include e

required, how often they are fo be provided {fraquency) and for how long {duration)

Fraquency and Ouration of Supports Required for School Personnel o Implement this 1EP includa:

“Frequency and Duration of Supports Required for Personnel to Implement this [EP” - Federal law requires the IEP to include supports that staff might need in order to implement the student’s IEP. Typically,
these supports refer to: teacher training specific to the student’s diagnosis (i.e. Autism), paraprofessional support in the classroom, or consultation by a special education teacher or related services provider.

ED 620, hanneery 2104 ISV S LEZRD B AT PROGRAM




“CMT/CAPT Skills
Checklists” have been
created for use with
those students with a
significant cognitive
impairment. The
checklist has been
designed to align with
the skills and objectives
outlined in the
Connecticut Curriculum
Frameworks in
Language Arts and
Math at grade levels 3-8
and 10. In March 2008,
Science will added to
the Skills Checklist for
grades 5, 8, and 10.

In all instances where
students are exempted
from a district-wide
assessment, a
Justification for this
action is required. In
addition, when a
student is exempted
from a district-wide
assessment, the PPT
must determine how
the student will
otherwise be assessed
and record this
information in the
appropriate field on
the page.

Student: = DOE: District: Meeting Date:
Lissl Hame, Firsl Hama mmlddiyyyy mmiddfyyyy
STATE AND DISTRICT TESTING AND ACCOMMODATIONS
The CMTICAPT section or Districtwide section must be completed
| DISTRICTWIDE ASSESSMENT- CHECK THE GRADE OF THE STUDENT WHEN THE TEST |5
CMTICAPT-CHECK THE GRADE OF THE STUDENT WHEN THE TEST IS SCHEDULED SRR
O Gradel O Graded [0 Gmades [ Grade Pre-k: [0 Gradek [ Grade 1 ] GradeZ
[ Grade: [l Graer: [l Grade# [ Graded Grads £: L] Grade5; [ Gradef
O Gradefo: [0 Grade 10 [Ratest): O Geade 11: [l GradeT [0 Gredes: ] Grade 8 [0 Grade10:
[]  Grade 11:
CMTICAPT-check the appropriate aption DISTRICTWIDE ASSESSMENT- check the approgrite caticn

O 1. Standaed Ageninisteation® [ 1. N&- Mo districtwide assessment is scheduled dunng the tem of this IEP

] CMTICAPT sccommedafions form was completed and is aftached.
] 2 Utiize the CMTICAPT Skiks Checklist [0 2 Standard Adminisiration
[] 2 -Exempt™ | Specify accommodations
“Complete the accommadations form (CMTICAPT]) for the standard administration only if

., Fil electronically, attach to the |EP and copy for the teacher’s
Eﬂm B one one : s Exempt: Explain why the standand administration is not appropriate and how tha

[ 4 shudant wil be assessed (requined)
“Exampt will only apply to 2 special education student who has atsa boon identified as an
English Language Learmer and has been enralled in a U.S. school for fewer than 10 school
months AND the student has taken the Language Assessment Scales (LASILAS Links) at
least once in that time period,
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When a child’s behavior
impedes his/her learning
or that of others, the IEP
Team must consider the
use of positive beh.
interventions. In the case
of a child whose behavior
has resulted in the
suspension from school
for more than 10 days or
removal from his/her
current ed. placement, a
Functional Beh.
Assessment (FBA) may be
completed. This may lead
to the design and
implementation of a Beh.
Intervention Plan (BIP),
if one is not already in
place, or, the
review/modification of
the BIP that is already in
place, as necessary to
address the behavior. The
BIP assists the student in
the dev. of positive
comm., beh., and social
presentation. Provision of
personal supports,
goals/objectives, and/or
other supportive
strategies may be
necessary.

Student: Do&: District: Meating Date:

Last kame, First Kame meidahyyy
SPECIAL FACTORS, PROGRESS REPORTING, EXIT CRITERIA

CONSIDERATION OF SPECIAL FACTORS:
1. For students whosa behavior impedes herhis keaming o that of others, the PPT has considered strategies. incluing positive behavioral interventions and supports to adiiress thal behavior, and

Cwe [ A bahaviora! imrvanion plan b beer develapsd  [] IEP Goaks and Objectives have been devaloped 1o address the behaviee [T Other {specify)

2. Far students with limited English proficiency, the PPT has considered the nguage needs of the student as they relate fo the sludent's IEF #nd recommended the folowing:
[CINa [ Recommendation: (specify)

3. For students wha are blind or visually impaired: [JNA [ Instruction in braille or the use of bralle is being provided, as required. [ The PPT has detemined, sher an evaluation of the
ssudent's reading and writing skills, needs, and appropriate reading and weiting media (including an avaluation of the student's future need for insiruction in bralle or the uze of brails), thal
instruction in brafle or the use of beaslle & nol approprizhe for this student

4. For studerds wha am deal or hard of hearing, the PPT has determined (after considering the studen!'s language and communication needs, opporfuniies for dinect communications with paers
and professional personnel in the child's language and commurncation mode, academic level, and full range of needs, ncluding cpportuniies for diect instruction in the student's language and
comminicetion mode, and considenng whather the sludonl requines assistive technolngy devices and services) fhat the following senices ane required; ] WA (] Mo ssrvices raquined
[ Servicesimodifications requirad: {spaciy)

A “Functional
Behavioral Assessment”
(FBA) looks beyond the
behavior itself . The
FBA focuses on
identifying significant
factors within the
students social,
cognitive, and/or
environment assoc. with
the occurrence (and
non-occurrence) of
specific behaviors. The
FBA provides an
understanding of “why”
a student behaves the
way they do, leading to
an effective behavioral.
plan.

PROGRESS REPORTING
1. A report of progress foward maefing the Measurable Annual Goals and Short Term Objectives included in this IEP wall be sent to parents periadically, according to the folowing schedule:
[ Quanery [[] Consistent with grada level report cands [ Other. [Specify)
— IDEA 04 requires the PPT to determine when [——
periodic progress reports will be provided.

EXIT CRITERLA

Al , i ; For the purposes of “Exit

. ; t will be exitad from Ablity to suceeed in Regular Education without ; purp
! E&TETMEE:H:;H [Chack One) DEp-unL Educafion suppart [ Geaduation [ Age 21 Hﬂhr?ﬂ Criteria” , “Graduation” means
graduation with a regular high
school diploma.
EIF£28, Faruary 34 [NDHVEDLIALIZED EDLUC A THIN PROCR A 14

A “Behavioral
Intervention Plan”
(BIP) must:

o be developed when a
student’s behavior
interferes with
his/her learning.

e be based on recent
and meaningful
assessment data

o be individualized.

e include positive
behavioral
strategies and
SUpports.

o be implemented as
designed.

e have effects
monitored.




Regular Education
Services will not appear
here, but everything
related to Special
Education Services,
including OT, PT, and
Speech must be written
into this area.

If a Special Ed. teacher
provides instruction in a
regular education
classroom, this is still
considered special
education hours.

If “Extended School Year
Services” are required,
districts may use an
additional Page 11 to
outline extended school
year services.

According to the IDEA
2004, “Least Restrictive
Environment” (LRE);
To “the maximum extent
appropriate" a child
should be educated with
their non-disabled peers
in the regular education
classroom in their home
school. (ii) Special
classes, separate
schooling, or other
removal of children with
disabilities from the
regular educational
environment 0ccurs
only if the nature or
severity of the disability
is such that education in
regular classes with the
use of supplementary
aids and services cannot
be achieved
satisfactorily. 34 C.F.R.

§300.114(a)(2)(ii)

Student: DoB: Digtrict: Meeting Date;
Last Name, First Name  mmiddiyyyy mmiddiyyyy
SPECIAL EDUCATION, RELATED SERVICES, AND REGULAR EDUCATION
| Special Education Services | Goalls) | Frequency | Responsible |  Service Start Date EndDate | Site’ | If needed, description of Instructional
# Staff implementes (mmiddiyyyy] | (mmiddlyyyy) Survice Delivery (e.9. small group, team
taught classes, efe.
I
] “Related “Frequency” may Responsible Staff” refers to the || The “Service This section should be
—  Services” are be indicated in a professional(s) responsible for Implementer” used to further describe =1
L designed to | way that most developing specially designed . refers to the and clarify delivery of
| enhance the accurately reflects instruction, monitoring the || Professional/Para- | instructional services.
R{ goals and the service implementation of the IEP, and | | professional .
| objectives of implementation reporting progress towards actually
o the IEP. (i.e., 3 hours/week). achievement of the annual goals. || implementing the T
service instruction.
: . Regular Clas: _Rescurce/Related Service 3. Sell-Contained 4. Commun 5. Other:
"Wrstnstional Sile 1. Regular Classraom Iﬁm e e ity- —
Descriptan of parbepaban n
(Genaral Education Example: “The student will participate in fifth grade classes in lunch, math, , P.E., music, art, science and social studies.”
Mot Each 1. Assistive Nat [ JRequired: See Pg. §
Mem #1-13  Technology: %um i . Length of Schoal Day:  (Specify)
must 2L — — ] i A TN an e v
include a ' Although a Related Service need not have its own Page 7 Goal, each Related Service needs to support one of the Page 7 Goals.
response  3.P) H.R. 1350 Section 602 (26)(4) and (B) defines related services as: -
4T (A) “The term ’related services' means transportation, and such developmental, corrective, and other supportive services
8. Total School H (including speech-language pathology and audio logy services, interpreting services, psychological services, physical and ~ jda
occupational therapy, recreation, including therapeutic recreation, social work services, school nurse services designed to
enable a child with a disability to receive a free appropriate public education as described in the individualized education
11, Since the | program of the child, counseling services, including rehabilitation counseling, orientation and mobility services, and
12, Extended 3 medical services, except that such medical services shall be for diagnostic and evaluation purposes only) as may be [EP
required to assist a child with a disability to benefit from special education, and includes the early identification and
13, 8) The extent, assessment afdisab.ling condition; in chil'dren. . . . .
ek (B) "The term does not include a medical device that is surgically implanted, or the replacement of such device.” rﬂl

[ Not Appiicatle- Student will participate fully

1) If the IEP requires ary removal of ihe siydent from the schaol, classrom, extracurricular, or nonacademis actites, {£.0., lunch, racess, ransportation, eic.) that sihe would attend if not

disabled, the PPT must justiy this rema
I The [EP requires ramaval of e shedent to

Placement outside of the regular classroom must be documented, and provided as close to the regular
classroom and with the least intrusion on the child’s ability to access the regular curriculum as possible.

Mate: The LRE Chevklist (ED62) musl be camphahad and attached to this (EF i the student is fa be remaved from the rgus edocation envmrment for §0% or more o e e, N8 €¢——
meommenged thaf ihe LRE Checkiist be ufilized whan making any plicement decisin fo ensure confammity with the LRE prowsians of e indiicuals with Disabilties Educstion Act.

ET 60, Juaucary 1086
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Defined by the
relationship between
numbers for boxes 8

and 9 on this page.




The “Required Data
Collection” page is not

part of the IEP. Data
collected from this page
is required to meet state
and/or federal data
requirements. The
information on this page
should be collected at
the “Initial Eligibility
Determination” PPT if
the student is found
eligible for special
education and related
services or yearly at an
annual review. The data
reported on this page
needs to be accurate but
does not effect decisions
reached by the PPT as
part of the child’s IEP.

Student: DoE:
Last Kame, First Hame

District: Mesting Date:

- meiddiyyyy T madiyyyy
Required Data Collection
iCollect at the initial development af an |EP and subsequent Annual Reviews: Not a companent of the IEF)

|T’wmﬂm3m5mﬂgﬂ

[ Diate the: PPT met ta write the ceiginal FEP- [T Efective date of the chid's criginal IEP (dase frst sarvice began);

[T] Did the chid ever recesve Birth o Three senvces? Cd¥es [CINe
[ H the effactive date of the chid's arginal |IEP idate first serdces began) was nol on o before the child's 39 birthday, why?
[ Late refermal / mived into disirict kate (ess than 90 days before 37 birthday) [ Parent Choice. (] cHhar (Spaiby)

Placement!Settings for 3-5 year alds:
Early Chabdhood Preschool ar 0O Early Childhood Special Education ] Early Childhood Special Education Program 0 Early Childheod Specia Education
u Kindergartan Program Program in Saparate Class in Separabe Schodl Pragram in Residential Facilty

1 tHame [ Sendce Provider Location (linerent Services)

| Education Placement 3 to 21 years of age

1. Education Location (3-21 year oldsk

[] Approved, Private Sp, Ed. Program [ Comm. Based Pra-K ] Head Star! ] Hoapital or Homabaurd

[ Endowed and ncorporsted Academy™

] In-Distrct ] Magnet [] Mon-approved Sp. Ed. Program [7] Other Private Agency ] Other Pubbic School District
[} ‘Out of Sake [] Parachial Private School [C] RESC {Special Ed Program) (Including Public Chiartes)
2, Primary reason for Eduecational Location
Chanar Sehool Court Ordar Falowing Due CTHSS [Parental Due Process Hearing .
Dl pomntchoic) ™ T Preeess Chaical L. pecisin [ Expuision [ ”""“ET;_ IR
Iner-gisirict Magred Infarim Alemative Educalion Mediation Madical . Mon-E i
LI paentichoes) L Seting JAES) B el O3 (ephaibomeboung) [ Mone (Awaiting Placement) L1 1oeirpeny goundary
Open Cheice ParerBOE Placement Service plan ooy
2a. If above response is non-educational restrictiontreatment boundary,” wha established the restrictionboundary?
[Jocr CloMR (7] Daparimert of Mental Heatth and Sdoicton Senvices (] Judicial Dapartmnt [ Physician
3. If student doesn’t Iive at home, where does hefshe live?
[0 Gomectional Faiity [ Foster Home [ Haspital [ Musvicipad Deterdion Cersder [ Parmanency Diagnostic Genter [ Crther [Specify]
(] Parmrianestl Faily Ressitience [7] Private Detenfion Center [ Private Group Home ] Private Residential Treaiment Canter  [] Publis Graup Home

[[] Publiz Residendial Treatmant Centar [ Safe Home [ upported housing ] Temporary Shaker [ Trarsitioral Foster Home

3a. H studant is placed out-of-hame for other than educalional reasons, who was the piacing agent?
[loce  [JomR ] Department of Mental Health and Addicsion Services [} Gowl. of a Federally Recognized Maive American Tribe [ Judiclal Depament [ ] Physician

| GRADUATION
O dyears [ Other|speciy)
1. The student is projected fo graduate in: [0 Syears
{Chack the box that apphes at the annual review during the students 8 grade) ] 6 years
[] 7 years

“(Gilbert School, Norwich Froa Acacemy, Wocdsiock Academy
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