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: Self-Determmatmn

‘A Key to Success in Postsecondary Educanon for Students wzth

_' Learning Dzsabzlztzes

SHARON FIELD. MARY D. SARVER, AND STAN F. SHAW-

ABSTRACT

Self-detemhaﬂonshomdbeucemrdotgaizhgcon_—

in postsecondary programs for of students wifh disabitiies,
m\gﬂmwﬂhbanhgdsabﬁtiammpoﬂahoeofseﬁ-
determtation k supported by numerous studies, Including one by
Sarver (2000). who found a significant relationship between the
'mdepohﬂmmgesofsfudenlsukﬂnem\hgdsabmesmdmek
lovek of solt-deterimination. Interviews with students about posi-
sacondary environments demonstrate that specifie. enviionmental
-fuctusondpemonaﬂtymkemaeknpoﬂmﬂopomcon-
daymamdemﬂuofenvkmnemﬂ\d&ppoﬁseﬁ- .
determination are discussed within the context of postsecondary
educdtion sottings, These characteristics include self-determined
role modeks, self-deteminiation sk Instiuction, opportunitios for
cholee, positive cormmunication pattens and relationships; and

avuld:ﬂfvofstppoﬂs.UI\IversdDedgnhrhstmdbmunewpm- ‘

od!gntorcouegesludenhwntﬂemhgdsd:ﬁibs fosters sotf- _
detemi\aﬂonbvoﬂathgsludemsprodnmweopponwiﬂestor

S ELF-DETERMINATION HAS RECENTLY BECOME A
central concept in sexvice delivery for persons with disabili-

tes across their life span, from pre-K—12 educational services '

to adult settings. This emphasis emerged as a result of several
factors. First, increased visibility of persons with disabilities
came about ag the logical extension of the independent liv-
ing, normalization, and self-advocacy movements of recent
decades (Ward, 1996). This visibility contributed to a growth
in civil rights-and legal protections that prohibited discrimi-

pation based on dmabihty and incorporated a focus on self-
determination for persons with disabilities. A number of studies
(e-g., Chadsey-Rusch, Rusch, & O’Reilly, 1991; Wagner,-

. D’ Amico, Marder, Newman, & Blackorby, 1992) found that

adulis with disabilities are less successful in seeking and
maintaining employmeit, achieving a satisfactory standard of
living, developing independence, and ofther ‘quality-of-life -
indicators than persons without disabilities. These studies led
to an emphasis on self-determination for persons with dis-
abilities. ASeaxchbeganforeducanonalandsupportsuate-
gies that would yield more positive adult oufcomies for -
persons with disabilities. Placing a stronger focus on self-
determination emerged from that search as a.pmﬂsmgpmc— -
tice that could contiibute to0 more positive expenencm for
persons with disabilities. '
Several definitions of self-detennmauon have been
offered in the special education arid disability literature (Field
& Hoffinan, 1994; Martin & Masshall, 1995; Ward, 1988;
Wehmeyer, 1996). Although varied in perspective, the defi-
nitions -tend to be consistent and comp!ementaxy Field,
Martin, Miller, Watd, and Wehmeyer (1998) summanmd the
definitions by stating, -

Self-determination is a combination of skills,
knowledge and beliefs that enable a person to
engage in goal-directed, self-regulated, autono-
movs behavior. An understanding of one's
strengths and limitations together with a belief iri
oneself as capable and effective are essential to
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- JABLE 1. Diferences Befween High School and Coflege Requirements

Hem ‘ High schoot Collego
Clasy time 6 houcs per day, 180 days 12 hours per week, 28 weeks
‘ Total: 1,080 hours Total: 336 hours!
Class sizo 25-30 students Up to 300 studentx
Stody time Whatever it tikes to do your homework! 1-—.2 houss per Rule of thumb: 2 hours of study for 1 hour of class.’
day . 3-4 hours pér day
Tests Wéekly; at the end of a chapter, frequent quizzes 24 per semester; at the end of four-chapter unit; at
A - 8:00 a.m. on the Monday after Homecomingt .
. Grading Passing gtades-guararitee you a seat! Perfonnanoo eval- Satisfactory academic standmg quires grades of C or
: L uations may be subjective, based on level.of effort or . above; performance based on masiery-of course content
level of improvement. matedal. .
Teaching Teachers bft;:n take attendanoe. Teachers may regulatly Professors rarely take attendance and seldém c;wckhomé-
. check notebooks and homework assignments. Teach- work or monitor daily work. Professors lecture ponstop
_° exs lecture from textbooks and often use the black- and rarely teach you the textbook. Professors require
*  board and worksheets. Teachers impart knowledge library research. Professors challenge you to integrate
and facts. information from a variety of sources.
‘Freedom Structured miost of the time. Limits are set by parents,

“teachers, and o(heradulls. High school buildings are

momto:ed.

Managing time and po:so:ial freedom is the greatest prob-
lem college students face. Self-reliance i3 the key. Col-

legeeempusesa:eoftenextqnsiveandsecuntymybe
a concem.

;.Nalc. From “Preparing Students with Learning Disabilities forPosmmdatdennanon.!ssuaandanNeeds," by S. Shaw, LC.Bﬁndmhoﬂ" J. Kistler, ‘and
, 4 M. McGuire, 1991, Learning Disabilities; AMuIHdI;dplinm-yJomal.z 21-26. Copynght1991 byhaminginhmﬂwAmodaumAdapmd with permision:

-

22, and 25 years old), and one was considerably older (42
_years old). Two of the stidents had GPAs above the mean for

the research grovp (N = 88; mean GPA = 2.81), and two had -

GPAs below the mean for the same group. Three of the stu-
dents were from the College of Engineering, and one was
Jfrom the College of Journalism.

Themes that emeiged from these interviews addressed .

both eavironmental factors and personality markess. Baviron-
mental factors mcluded the importance of disability aware-
ness by faculty and staff, the impact of environmental factors
within the institutional infrastructure, and the contribution’of
soclal support systems external to the institution. Personality
markess for academic.success included autonomy, locus of

identity, goal selection and implementation, and ms:henoe in
response fo faﬂme :

Envlmnmen tal Faclors -

‘The interview responses ind;cated that suppott for self-
determination “in postsecondary settings is strongly influ-
enced by environmental factors, including institutional infra-
structure, information access, availability of social support

systoms, and aocessibmty of facnlty Bach of these major
thenies is discussed below. _

_Insﬁfutional lnfr_asfmclw'e

_ Some of the participants interviewed found their experiences

with community colleges more nurtuung than those of the
university. Many of their comments suggested différences

“between the communify oollege environnieqpt and the univer-

sity environment, stressing, in particular, the large size and
impersonal qualities of the university. Community colleges
wero also singled out as more suppprtive of students’ self-
esteém thdn the university. Students’ comments on difficyl-

ties with the university environment suggest they had been
mnaware of the complexities of independent living and that
they had pot been adequately prepared for it. In addition, they
reported not having a realistic expectation regarding the aca-
demic rigors of a university education. These difficolties are
consistent with the research about transition to postsecondary
education (Goldstem, 1993; Minskoff, 1989; Repetto & Cor-
tea, 1996; Serebreni, Rumrill, Mullins, & Gordon, 1993).

Information Access

Communication within the college environment is another

area that presented difficulty for the participants. They related
problems 1n receiving adequate and timely information about
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1 dmc suooesa They told of oominnmg to study, meeting with _

gdvim going to tutoring, retaking courses when necessary,
ahd even moving home to regroup, rather than abandoning
their dreams. The essential message was “Do not quit; per-
sistence will pay off.” They spoke of repeatedly seeking out
faculty for help desplte negative responses from some of
these instructors. They told of changing majors, or even
changing colleges, but not of giving up, They believed not
only that persistence was essential to success but also that
they had to persist longer than most other students in order to
gucceed. .

The ﬁndings from S arver’s qlmhtahve investigation sup-
_port the view that seif-determination needs to be a central
+ organizing feature of programs to support students with dis-
abilitles in postsecondary settings. Furthermore, the responses
indicated that it is important for postsecondary programs to
address both environmental factors, such as social support

- amd accessibility of faculty, and the development of specific

personality ‘traits, such as autonomy and pessistence. To be -

 successful, college students with leaming disabilities need to

have a sense.of themselves as individuals who make deci-

sions about important mattess in their lives. They need to

understand and value themselves;.and they need to take

actions according to responsible plans in order.to achieve

their academic goals. Finally, they need to exhibit the behav-
. ‘fors indicative of réflectivé thinking and self-awareness con-
. sistent with an acciirate evaluation of outcomes.

A3

SeLF~DETERMINATION IN POSTSECONDARY
EbucaAnonN SuPpORT PROGRAMS

Self-determination, given ifs mportance for college stadents

with leaming disabilities, inust be the primé ditective for post-

secondary disability personnel. Unfortinately, postsecondary
pessonnel have often inadvertenily adopted the ‘dependence-
provoking behaviors typical in many elementary and second-
axy programs (Cullen, Shaw, & McGiire, 1996). Research

mdieate&that“pmcdoes that promote dependence in students .

with LD.are given more emphasis than strategies that foster
independence and self-determination™ despite the kmowledge
and degire of postsecondary personnel to do the opposite
(Yost, Stiaw, Cullers; & Bigaj, 1994, p. 638). A critical goal
for personnel who wotk in college Offices for Students with
Disabilities (OSD) and other collegs personnel (e.g., admin-

istrators and faculty) is the long-tpnn development of. self- ..

determined aduits:

.Five meoﬁanwhamctedsucs of environments that sup-
port self-determination were identified by Field and Hoffman
(1996). Ficld and Hoffman stated that-such environments
have (a) self-determined role models; (b) instruction and sup-
port for the development of knowledge, skills, and beliefs
that lead to self-determination; (c) opportunities for choice;
(d) communication patierns that support self-determination;
aad (o) availability of student ‘supports. Table’2 provides
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examples of how each of these components can be applicd
within postsecondary education settings.

Self-Defermined Role Models

Postsecondary disability personnel must themselves demon-
strate the characteristics of self-determination. Powers (1997) -
claimed that “modehng is a eritical ingredient for bolstering
self-determination. It is essential for'teachers ‘to have the
information, skills, and supposts necessary to function as in-
structors and role models” (p. 1). Martin (1997) also empha-
sized the importance of todeling in self-determination when
he stated, “Teacher self-determined behavior does indeed

*impact student self-determination. This comes through in

every-day student-teacher inferactions, as well as how the
teachers model their own self-determination” (p: 2).
Unfortunately, postsecondary support personnel have
often’ been described as either-advocates or gatekeepers. Both
of these roles are clearly in direct opposition to statements
made by students in Sarver’s (2000) interviews that empha-

- sized the importance of accessibihty to faculty and informa-

tion. Clearly, a better approach is to have (a) sclf-detexmined
professionals with personal and professional goals; (b) in- -
stitutional policies and procedures that .encourage effec-
tive problem solving and collaborative ;lecision making; and-
(c) program and personal evaluation actjvities that reinforce
self-efficacy and positive outcomes (Brinckethoff et al.,’
2002). Such an approach for learning disability professionals
will foster self-determination in students, faculty, staff, and

- administration.

Supporiing the development and expression of self-

- determination for leaming disability professionals has impor~

tant implications for both initial preparation and in-service
personfiel preparation programs, Field and Hoffman (2001)
developed a'model, Teaching with Integrity, Reflection, and
Self-Deterntination, that applies self-determination concepts
to the role of educators. The model has three basic compo- -
nenis; (a) core knowledge, beliefs, and skills, (b) application
to the educational process, and (c) ‘application to promoting
self-determination actoss the K~adult curriculum. This model
is based on Ficld and Hofﬁnan s eatlier '(1994) model of
self-détexmination, which. identified five key componeats of
self-determination:-know’ yourself, valus yourself, plan, act,

_ experience outroines, and learn, The model asserts that self-

determination s promoted or inhibifed both by factprs that
are within the individial’s control (e.g., knowledge. values,
and skills) and by variables that are more-external or envi-

Tonmental in nature (e.g., opportunities far choice making
and support of important others). Althoagh the model recog-
nizes the importance of environmental vatisbles, it focuses

. primarily on factors within the individual’s control—the
. knowledge and skills that enable an individual to be self

determined in environments of varying levels of receptivity
and support, (For more information about the basic self-
determination model, please see Field and Hoffman, 1994.)
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‘pemunel are acuvely engaged in ulentifymg the types of
staff development opportunities offefed. The Professional

Standards, Program Standards, and Code of Bthics (Brinck-
erhoff et al., 2002) promulgated by the Association on Higher:
Bducation and Disability provide a basis for postsecondary
pmfessmnals to identify their training needs. In-service pro-
grams that allow postsecondary personnel to identify and
work on their. own goals and that also suppott staff in the
attainment of their goals can be a powerful means toward
strengthening staff self-determination.

Insiruciion and Support for Self-Determinaifon
Knowiedge, Bellefs, and Skills

It is important that postsecondary students be provided with
the opportunity to receivé instruction and support for the indi-
vidual characteristics that lead to self-determination (e.g., self-
awareness, goal-setting and decision-making skills, assertive
communication, negotiation skills). Students are not ex_pected
fo develop content area skills without specific instruction in
those 'skills. In the same way, they cannot be expected to

" acquire the skills necessary for self-determination without
instruction that specifically targets the development of those
skills, Development of knowledge, skills, and beliefs that lead
to gelf-determination is an important consideration through-
out the life span from the pieschool through the retirement.
_years, Some examples of strategies and supports that promote
self-determination can be found in the recommerided prac-
tices section of Table 2.

. Many materials-and- stmtegles have been developed that-
snpport the acqmsmon of self:determination skills as part of

transition programming (Ward & Kohler, 1996). Reviews of .

materials to teach self:determihation can be found on the

"Web site for the self-determination synthesis project at the -

University of North Carolina (http:/fwww.ance .edu/sdsp) and
in the Council for BExceptional Children publication A Practi-
cal Guide to Teaching Self-Determination (Pield, Martin,

et al,, 1998), Price and Patton (this issue) present a model

of adult development that frames approaches to instruction

for students with learning disabilities that foster self-
dete:minaﬂon. .

Oppoﬂunlﬂés for Cholce

" Collége students with learning disabilities must bo afforded

choices so they can learn to take responsibility for their own
lives. If the professional takes the advocacy role, then the stu-
dent cannot self-advocate. A better approach is for the pro-
.fessional to be the manager of the ‘process, someone who
provides.support for the student to leam to navigate the sys-
tem. The professional sliould offer information, ask ques-
tons, and foster reflection to help the student make choices
and achleve personal goals.

BRS New Haven
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The importance of opportunities for choice for students
with leamning disabilities was underscored by the respon-
dents’ comments in Sarver's (2000) interviews. According to
one participant, the availability of choicés is particularly
important to success if you are a student with a disability. -

L try to build a road map to where I will be suc-
cessful. ... I try to pair up a hard class and an’
easy class to balance my load and don't get over-
whelmed at any one time. The reason . . . I picked
my schedule is because I have some understand-
ing of where I can go and I pick the buildings and
all the . . . the rooms. (p. 101)

Positive Communication Paﬂems and
Personal Relationships

Responses by faculty and other school pérsonnel to students’
actions affect the level of encouragement they feel fo express
themselves, initiate actions, and take risks, as does the cli-
mate that exists within the academic setting (Field, Hoffiman,
& Spezia, 1998). The communication patterns within an

 organization both reflect and create the types of relationships

that occur within the orgamzanon .
The importance of positive relanonshlps for. increased

. ‘self-determination has been highlighted throughout the self-

determination literature. Guided by self-defermination the-
ory, R. M. Ryan and Deci (2000) postnlated that relatedness
is a basic psychological need that, when satisfied, yiclds en-
banced self-motivation and mental health and leads to in-
creased self-determination. Their self-determination theory
hypotheswes that intrinsic motivation is more likely to flour- ~
ish in contexts chamctenzed by a sense of security and relat-
edness.

Interviews conducted by Field, Hoffman, and Fu]lerton
(2001) with public school personnel also revealed a strong -
emphasis on the importance of positive relationships to sup-
port self-determination. Field and’ colleagues conducted in-
terviews with 60 educators to determine the supports and

" bariers respondents perceived to their sélf-determination in

school settings. The importance of positive rélationships as a
support for self-determination was a consistent theme
throughout the interviews. For example, respondents’ state-
ments mcluded the following: :

I say "we" alot because We aperate as a team
and I think that is a huge part of when I feel sure
aboiit me. I can let go of things, and it isn't just
delegating, it's lettmg go and trusting others to be
a part of what's going on and to seek their inpus, -

because I'm not complete without it. I'm not solid
withowt it . ... . (p. 5)

I think the thing that supports me in-being self-
. dgtennined is surrounding myself with like-minded

REMEDIAL AND SPECIAL EDUCATION
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I have accommodation lelter.r , that request that
" I have extra time to do things. I’ve had professars
that are very old-school, or they put up a fighs. ..
They just have a really negative attitude tawards
* me, even though they don’t even know me. .. . One
time, I' ll never forget this, I brought my letter in
to this one professor, and I said, “It's an accom-
modation letter from Student Services” [He said,]
" “Like, so what is it, a whole bunch of legal
- tnumbo jumbo?” His attitude.was just so
negative. . . . Don't you know, this . . . involves me
and the way I work. (p. 86)

Tterviews conducted by Stodden (2000) echoed tho feel-

ings of huaniliation about the accommodation process ex-

in the Sarver mtemew Concems raised by students
included the follow!ng

" Teachers and other students think I'm getting

* away with something when I’ m given accommoda-
fions. (p: 11)

I'll be honest with ybu, if yow've got a hidden dis-
ability, you might not want to be identified with
-« it's better to-keep it hidden. (p. 12).

I had a professor who once went, “We want to

accommodate certain people in here," being sar-
- castic, but I know he was talking about me.

@ 12)

" These same studeats comectly note that faculty need to
learn different teaching apptoaches, which would help all stu-
dents, not just those with disabilities (Stodden, 2000). An
approach to instruction that seeks to overcome thess prob-

. lemsis the Universal Design for Instruction (UDI), described

in detail by Scott, McGuire, and Shaw (this issue). UDI is
designed to anticipato the needs of diverse leamers and incor-

porate effective strategies to make learning more accessible -

to & wide variety of students, Iustas a student in a wheelchair
needs no_disability services in a physlcally ‘accessible envi-

mnmmt,astudentwiﬂzaleauﬂngdlsabﬂuymaynotnwd'

disability" services in an instrectionally sccessible environ-
ment. Such an environment will obviously foster student self-
determination because options-are available that dilow the
student to select personally productive approaches fo learn-

ing.

We reconimend that disability personnel focus on eﬁec—
tive instruction and self-determination for all, rather than just
‘sccommodations and modifications for students with disabil-
ities. Bfforts to. improve campus instruction should be given
as high a priority as providing physical access was in previ-
ous decades. Collaboration with personne! from the faculty

resource lab, the learning center, and undergraduate and aca-"
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demic affairs deans should become a priority (Brinckerhoft
et al., 2002). Purthermore, we recommend that this broader

focus of providing effective instruction for all students, based
"on udiversal instructional design and self-determination

principles, be used in the K~12 system as well as in postsec-
ondary, settings. By using strategies that promote responsi-
bility and effective. instruction for all sfudents throughout the
educational continuum, students with leaming disabilities
can receive appropriate instruction and supports without the
stigma that is so often attached to special accommodations. It
is well documented in the literature and illustrated in the

. interviews by Sarver (2000) quoted in this asticle that'stu~
dents’ experiences in postsecondaty settings are vety differ-

eat from what they experienced in the K=~12 system. By
provxdmg greater consistency between the two systems, stu-
dents will be able to experience smoother transitions bctwecn '
the two seumgs

CONCLUSION

" Rescarch has demonstrated that individoals who are self-

determined are more successful in achievement of their stated
goals, Critics of sexvices for students with.disabilities claim
that the focus remains too much on prodess and accommoda-
tions and not on demonstrating effective outcomes (Finn,
Rotherham, & Hokanson, 2001). A. case has been presented
that a focus on’ self-determination will help both post-
secondary disability personnel and higher education faculty
provide productive interventions and effective instruction to
assist students with leaming disabilities to successfully func- -
tion jn adult environments, including postsecondary educa-
tion and employment. Examples of strategies that promote
self-determination and success for students with leaming dis-
abilities in postsecondary seu:ngs include using universal
design principles when preparing and delivering instruction,
offering opportunities for students to set-personal goals and
make choices, and providing self-determination skill instruc-
uon and support for students and faculty, .
If a campuswide focus ‘on self-determination and uni-
versal design for instruction was undertaken, the research

-indicates that it would likely increase achievement and effec-
. tiveness across the campus, among staff and faculty as well as

among students, both with and. without disabilifies. This
would hold true for K-12 settings as well as postsecondary
environments. Furthermore, by. promoting an emphasis on
universal instructional design and self-determination in the
K~12 system, students with learning disabilities would also
be better prepared for postsecondary educational and em-
ployment opportunities. Although self-determination efforts
can be effective when they are implemented within support . -
programs for stodents with disatilities, the most dramatic

. effects are likely to be obtained when a schoolwide focus is

taken through a partnership representing a variety of perspec-

-tives from students, faculty, and administration.
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Self-Determination, Part 1: Assessment

“Self-determination Is a combination of skills, knowledge, and bellefs that enable a
person to engage in goal-directed, self-regulated, autonomous behavior” (Fleld,

Martin, Miller, Ward, & Wehmeyer, 1998, p. 2). These skills, knowledge, and beliefs
include:

Self-awareness | Assertiveness Problemsolving
Self-knowledge |[Self-advocacy Goal setting and attainment
Self-concept Cholce making Self-observation skills
Self-esteem Control (internal _ .

locus) Self-evaiuation skills
Self-efficacy Decislon making Self-reinforcement skills

(Adapted from St. Peter, Field, & Hoffman, 1992; St. Peter, Field, Hoffman, &
Keena, 1992; Wehmeyer, 1997.)

Students who develop self-determination are better able to direct their career
development in adulthood (Sitlington, Neubert, Begun, Lombard, & LeConte,
1996). Therefore, self-determination skill development Is an important
consideration for IEP teams of students of transition age. Since assessment and
instruction are linked In all successful educational efforts (Field et al., 1998), -
“assessment is integral to the self-determination process for all students with
disabilities, even those with the most severe conditions® (Sitlington et al., 1996).

A variety of assessment methods are avallable and should be used to assess
student characteristics related to self-determination. These include analysis of
background Information contalned in school records; Interviews with the student,
family, friends, and coworkers; behavioral observations in natural environments;

curriculum-based assessment techniques; and psychometric tests (Field et al.,
1998).

In 1992, the U.S. Department of Education, Office of Special Education and
Rehabllitative Services (OSERS), funded the development of a series of
instruments to dssess self-determination skills. These include:

* Self-Determination Scale and User Guide (Wolman, Campeau, DuBois, Mithaug, &
Stolarski, 1994)

http://www.wm.edu/ttac/articles/transition/transitiontime_sepoct2004.htm 1/2/2005
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e The Arc’s Self—Detérmlnatlon Scale (Wehmeyer, 1995)

« Choicemaker Self-Determination Assessment (Martin & Marshall, 1996)

« The Self-Determination Assessment Battery (Hoffman, Field, & Sawilowsky,
1995) '

« The Self-Determination Profile: An Assessment Package (Curtls, 1996)

Through the combined use of muitiple types of assessments IEP teams can develop
the comprehensive and accurate picture they need of students’ self-determination
skills and instructional needs. These skills and needs can then be incorporated in
the Present Level of Educational Performance and be reflected In students

statements of Transition Service Needs, Needed Transition Services, annual goals,
and objectives/benchmarks.

References

Field, S., Martin, J., Miller, R., Ward, M., & Wehmeyer, M. (1998). A practical guide
for teaching seif-determination. Reston, VA: Council for Exceptional Children.

Sitlington, P. L., Neubert, D. A., Begun, W., Lombard, R. C,, & LeConte, P. ).
(1996). Assess for success: Handbook on transition assessment. Reston, VA: The
Council for Exceptional Children.

St. Peter, S., Fleld, S., & Hoffman, A. (1992). Self-determination: A literature
review and synthesls. Detroit, MI: Wayne State University. The Developmental
- Disabilities Institute and The College of Education.

St. Peter, S., Field, S., Hoffman, A., & Keena, V. (1992). Self-determination: An
annotated bibllography. Detroit, MI: Wayne State University. The Developmental
Disabllities Institute and The College of Education.

Wehmeyer, M. (1997). Self-directed learning and self-determination. In M. Agran

(Ed.), Student directed learning: A handbook of self-management. Pacific Grove,
‘CA: Brooks/Cole.

" -- Back to the Articles --

'Tralning and Technical Assistance Center (T/TAC W&M)
Wiiitam and Mary School of Education » PO, Box 8795 « Wililamsburg, VA 23187-8795
Phone: (800) 323-4489 » TDD: (757) 221-2302 « FAX: (757) 221-5053

This website Is funded by the.Virginla Department of Educatlon through the T/TAC project.

Copyright © 1996-2002 Tralning and Technlcal Assistance Center,
College of Willlam and Mary. All Rights Reserved.

|--Navigate TTAC.-

http://www.wm.edu/ttac/articles/transition/transitiontime_sepoct2004.htm 1/2/2005



01/18/2005 09:13 FAX 2037897850

e wmte = ———e =

P

BRS New Haven + BRS CO do11

HOME

ABOUT T/TAC:
" Services .

staff

Service Area

Statewlide TAC

Asslstance
Request

Employment
RESOURCES
Link Lines

Collaborative
Leadership

Family
Partnerships

Articles
Library
Workshops

Professional
Development

Conslideratlions
Packets

Instructional
Support Teams

SEARCH T/TAC

D

The College of
Witllam & Mary

htip://www.wm.edu/ttac/articles/transition/transitiontime novdec2004.htm

Transition Time

by Dale Pennell, C.A.S.

from T/TAC Link Lines
November/December 2004

Self-Determination, Part 2: Curricular Components

“Self-determination Is a combination of skills, knowledge, and beliefs that enable a
person to engage in goal-directed, seif-regulated, autonomous behavior” (Fleld,
Martin, Miller, Ward, & Wehmeyer, 19983, p. 2). A number of authors (e.g., St.
Peter, Field, & Hoffman, 1992; St. Peter, Field, Hoffman & Keena, 1992;
Wehmeyer, 1997) have identified specific curricular components associated with
self-determination. These skills, knowledge, and betllefs include:

« Self-awareness
* Self-knowledge
« Self-concept

« Self-esteem

* Self-cfficacy

« Self-advocacy

» Assertiveness
« Choice making

« Internal locus of
control

= Problem solving
* Decision making

« Goal setting
« Goal attainment
« Seif-observation

« Self-evaluation

« Self-reinforcement

understanding of one’s personality and individuality

recognition of one’s capabilities, character, feelings, and motivations
mental image of oneself

confidence in and satisfaction with oneself

“belief that one can achieve goals and attain outcomes” (Ficld et al.,1998, p.
14)

the “ability to know rights, determine supports, and conduct own
affairs” (Field et al., 1998, p. 14)

willingness to compel recognition of one’s rights
ability to consider and select options carefully
ability to guide or manage one’s own life

process by which one resolves a complex question or an unsettled matter

“ability to set goals and standards, generate strategies, and complete a
plan® (Field et al., 1998, p. 14)

establishment of an end toward which effort is directed
achievement of an ppd toward which effort has been directed

the ability to recognize, note, and make inferences from what one has
observed about one’s actions

the “ability to compare performance to a standard and evaluate™ the
effectiveness of one’s plan (Field et al., 1998, p.14)

_ the ability to reward oneself for effective achievement of one’s plan

Fleld and colleagues (1998b) report that students with disabilities do not learn the

skills related to self-determination Info

ally. These skills and attitudes must be

structured into the school curriculum. *Reexamination and re-focusing of
educatlonal programs to address these important skills must occur so that more

1/2/2005
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students will attain ... the postsecondary outcomes they desire” (Field et al., 1998b,
p. 118).
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